Literacy and numeracy teaching strategies
Guide for using resources
Purpose
Literacy and numeracy teaching strategies support teaching and learning from Stage 2 to Stage 5. They are linked to NAPLAN task descriptors, syllabus outcomes and literacy and numeracy learning progressions.
These teaching strategies target specific literacy and numeracy skills and suggest a learning sequence to build skill development. Teachers can select individual tasks or a sequence to suit their students. 
Access points
The resources can be accessed from:
· NAPLAN App in Scout using the teaching strategy links from NAPLAN items
· NSW Department of Education literacy and numeracy website
Features
Each teaching strategy has the following features:
	Feature 
	Description

	Title
	· focus skill
· reference to stage

	Learning focus
	· focus of the learning sequence
· may be framed as a learning intention

	Syllabus outcomes
	· targeted outcomes from English or mathematics syllabuses
· strategy will assist in achieving elements of the outcome

	[bookmark: _GoBack]NAPLAN Item Descriptors
	· descriptions of specific literacy and numeracy skills assessed in NAPLAN as captures in SCOUT
· teachers may identify a skill to target through NAPLAN data and can select teaching strategies designed to support the skill development.

	Literacy and Numeracy Learning progression guide
	· selection of indicators from the progressions relevant to supporting learning of the focus skill 
· guided by NESA mapping of the progressions to the NSW English and mathematics K-10 syllabuses
enables literacy and numeracy focus across key learning areas

	Resources
	· appendix of resources which can be printed

	Background information
	· information for teachers to support classroom implementation
· key terminology and metalanguage defined

	Where to next
	· suggestions for further learning 


[image: ]Example of teaching strategy layout and features
Coding
	Code
	Description

	Italics
	· used to indicate teaching strategies (see Teaching Strategies page in this resource)
· used for metalanguage or subject-specific terminology

	Appendix
	· appendices are attached to support the teaching strategy

	Variation
	· opportunity to vary the learning to support or challenge learners. Teachers will differentiate and make adjustments within programming.

	Alternate Task
	· a different suggestion to achieve the same purpose 

	Additional Task
	· an opportunity to further build on an idea
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Teaching strategies
Embedded within each task is a range of teaching strategies which encourage collaboration, communication and critical and creative thinking.
	Strategy
	Purpose

	Anchor chart
	This is a central reference place where key information is recorded. The anchor chart can be built upon and understanding of a topic or concept increases. Anchor charts are commonly written on butcher’s paper and colour-coded as appropriate. It is visual and referred to throughout learning. 

	Brainstorm
	Students share ideas with sticky notes, whiteboards, google docs etc. All ideas are included. Ideas can be categorised and coded.

	Concept map
	Students summarise ideas and map thoughts with details stemming from a main idea or topic.

	Gallery walk
	Students add ideas to texts and posters around a room. Students move from one poster to the next, identifying themselves with their initials.

	Jigsaw task
	Information is separated into sections where students become an expert in their part. Importantly, students share this information so all students are exposed to the idea and to build a global understanding of the text or topic.

	KWL Chart
	Three column chart: What I know, what I want to know and what I learnt (what I learnt column is completed after learning and can be used as a formative assessment.

	Modelled instruction
	Teacher directs learning and demonstrates by thinking aloud and explicitly showing how to complete the task.

	Newsflash
	Students synthesise information and ideas into three components: headline, visual representation and key information.

	T-Chart
	Simple comparison graphic organiser with title at the top and broken down into two sections underneath.

	Think aloud
	Verbalising thinking and ideas for students to understand a process

	Think, pair, share
	Students work with partners to think about an idea or question, share with a partner and share. Pairs can become quads (2 people in a group, then 4) to further refine ideas.

	Walk and Talk
	Premise: Students move around the classroom to share ideas with different partners. This can couple as a physical break and learning transition, as well as a way to incorporate targeted discussion.
How it works: Teacher informs students of topic for discussion. Teacher calls out ‘walk’ and students move around the classroom until hearing the word ‘talk’. Students match with the person standing closest to them. Students discuss topic until teacher calls out ‘walk’ and the process starts again. 

	Y-Chart
	Three part graphic organiser in the  shape of Y
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Inference

Stage 3

Learning Focus

‘Students wil learn to use information in visual and written texts to iner using background information,
predictions, clues in the text and understanding of charactr.

Syllabus Outcome

« selects readingiviewing pathways appropriae to reading purpose (scans text for key phrase o close
reading for leaming) (P)
« uses arange of context and grammatical cues to understand unfamiliar words (v)
Resources
+ image analysis student scaffold and images (Appendix 1)
+ comic stip template (Appendix 2)
« inference match and sort (Appendix 3)
+ Michael Lesnig poem (Appendix 4)

Background information

‘The following teaching and learing strategy wil assist in covering elements of the following

+ EN3-3A uses an integrated range of skis, sirategies and knovledge to read, view and comprehend
awide range of texts n different media and technologies

+ EN3-5B: discusses how language s used to achieve a widening range of purposes for a widening
range of audiences and contexts

NAPLAN Item Descriptors

+ infers the purpose of a statementin a

interprets the meaning of a phrase in a

persuasive text namative
+ infers characters' actions in a narative + interprets the meaning of a phrase in an
+ infers the reason for a character's actions information text
from vocabulary « interprets the meaning of a prefixin a
« infers a key idea in an imaginative text narative
+ infers a key idea in a namative + interprets the meaning of a sentence from
« interprets a nan text iptive language in a poem
+ interpres information in a narrative + iptermrets.he meaning of a sentence in
« interprets the meaning of a description in a contextin an information text.

poem

Literacy Learning Progression Guide
Understanding Texts (UnT8-UnT9)

Ky
unT8

+ poses and answers inferential questions (C)
+ reads and views some moderately complex tests (see Text complexiy) (C)

mprehension

rocess V=Vocabulary

unT9
» justifies an opinion or response by citing evidence from a text (C)
 uses processes such aspredicing, confming predicon, moniorng and g relevant
‘elements of the text to build or repair meaning (P)
T
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Inference i the process of drawing conclusions based on evidence from a text (NSW English K-10
Syllabus, 2012). The conclusions a reader draws from a text needs to be substantiated by evidence from
the text and should be supported by the readers’ prior knowiedge, learning or personal experiences
andor other famiar texts

“The development of inferential understanding of texts requires explictteaching. Modelling the think
aloud strategy whilst working with texts enables the students to hear the thinking process an
accomplished reader undertakes when reading or viewing material. Students' require mulple.
opportunities to work with diverse texds to be able to develop and apply inferential understanding and
generalise the skillto other learning experiences.

Making inferences enables the students to

provide explanations for ideas that are presented in the text that are not expicity stated

offer details or reasons for events that have occurred throughout the text

recognise the author's point o view or bias

interpret the language choices (technical and figurative) and hov they shape the meaning of the
text

consider and evaluate content thatis presented as visuals within the text (where applicable)
offer conclusions from facts presented in the text

connect content and meaning of the text to prior knowledge andlor similar texts.
*_suppotinferences with evidence from the text

Where to next?
+ author intent
+ conesion
« inference with more complex texts
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