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A total of 147 schools in NSW participated in a range of literacy and numeracy programs offered 
under the National Partnership on Literacy and Numeracy (NPLN). Individual Learning Plans (ILPs) 
is one of the programs evaluated by the Student Engagement and Program Evaluation Bureau.  
 
Individual Learning Plans 

While class-based teaching is often founded on the premise that all students should receive equal 
attention, experience common curriculum offerings and be evaluated using common methods, an 
Individual Learning Plan (ILP) presumes that the needs of individual students are different, and 
must be addressed differently. 
 

An Individual Learning Plan is a direct and targeted intervention for individual students, taking the 
form of a specific program or set of strategies that takes into consideration the student’s strengths 
and areas for development. 
 

An ILP sets individual goals, outlines research-based interventions to attain goals, sets a timeline, 
and finally, outlines the assessment process. The plan also nominates who will be the person 
responsible for facilitating the plan with the student. 
 

A range of implementation models were observed across schools including: 
• targeted withdrawal of a small number of at-risk students, for the duration of the partnership. 

Students were identified through NAPLAN and NPLN assessments from Years 3 to 6 

• targeted in-class intervention with limited withdrawal of students in Years 3 to 6, using a 
school-designed rubric, 

• targeted withdrawal of successive sets of students for limited periods of time, addressing 
common skill needs. Over the period of the partnership program several sets of students 
participated, in sequence 

• In-class work in groups with common needs, based on a whole-school approach, identifying 
the common areas of need across the school, as well as each individual student. 

 

Implementation of each of the different models necessarily required differing approaches to 
engaging and training tutors, and execution of the plans within the school. 
 

Key findings of the evaluation 

Implementation and Training 

Many schools had been implementing ILPs prior to the National Partnership on Literacy and 
Numeracy. Generally teachers had some experience in the development and implementation of 
individually-designed student interventions.  

• Each school developed a locally designed ILP program to suit the needs of the school, and the 
specific needs of the targeted student. 
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• Where students were involved in development of 
ILPs, a greater sense of responsibility was observed. 

• Implementation costs were high where schools 
employed extra staff to deliver the program by 
withdrawing students, or to support teachers in the 
classroom. 

 

Effects for students 

There was a consistent view across all schools that ILPs 
have improved reading outcomes for all or most 
students. 

• Four out of five teacher and tutor survey 
respondents reported that most or all students 
using ILPs have demonstrated improved reading 
and comprehension skills. 

• In external assessments, gains in mean reading 
scores were observed for all student cohorts at 
schools implementing ILPs. 

• Principals, school staff and parents reported 
improvements for students in other areas such as: 
enjoyment in reading; improvement in reading 
fluency; transfer of reading skills to other Key 
Learning Areas; improved social skills and 
behaviour, and in some cases improved school 
attendance and better attitudes to homework. 

 
Teacher perspectives 

Responsibility for delivery of ILPs was frequently shared 
between class teachers, support staff and parent 
volunteers. There was a strong sense of collaboration 
between teachers and support staff in planning and 
assessing student programs. 

• Most respondents said ILPs have improved the way 
they teach literacy. A small proportion disagreed. 

• All respondents said that assessments for ILPs 
provide evidence of where support is needed. Most 
respondents use student assessment folders, with 
three-quarters using the folders for all students. 

• Teachers commented that tracking and monitoring 
individual students allowed them to intervene 
when needed. Evidence for intervention needs and 
improvement in skills was now based on quality 
data rather than on observation alone. 

• All respondents said goals and activities chosen for 
ILPs are related specifically to students’ background 
and learning needs. 

 

• Where teacher coordinators were appointed, 
they played an important role in supporting 
teachers and tutors. 

• All respondents said staff in their school are able 
to support them in the development of ILPs. 

 

Impacts in schools 

The introduction of ILPs as a school literacy focus is 
seen to have had a positive influence on schools, not 
only in terms of student outcomes but also in terms 
of school culture.  

• All staff more actively participate in the learning 
process and engage in greater professional 
dialogue. 

• Teachers feel a greater sense of accountability 
and use data to inform practice. 

• There is greater consistency of teaching 
strategies for individual students across the 
school. 

• Parents and the community have become more 
involved in school planning. 
 

Sustainability 

Overall sustainability of ILPs in NPLN schools will rely 
upon: 

• ongoing commitment and support from the 
school principal and leadership team 

• embedding teacher practices, such as ongoing 
data analysis, collaboration, planning, and ILP 
development into school plans and routines 

• ensuring tutors are available, including from 
within the school 

• provision of necessary release from class duties 
for future training and professional development 
of teaching staff. 
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